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Revision of this policy will be every 2 years.

DIA Mission Statement
DIADI v arAFA FA Y MNES)

As an international school based on The Educational Philosophy of Doshisha, we at DIA strive to
nurture people who are dedicated to bettering their lives through lifelong learning, are committed to
bettering the world through global cooperation, and are devoted to promoting love as the principle
helping us choose the right path and cherish God’s gift of life.
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IBO Mission Statement
IBODIviarRFAL MAY MNES

“The International Baccalaureate Organization aims to develop inquiring, knowledgeable and caring
young people who help to create a better and more peaceful world through intercultural
understanding and respect. To this end the IBO works with schools, governments, and international
organizations to develop challenging programmes of international education and rigorous
assessment. These programmes encourage students across the world to become active,
compassionate and lifelong learners who understand that other people, with their differences, can
also be right." IBO.2014
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IB Learner Profile

The aim of all B
programmes is to develop
internationally minded
people who, recognizing
their common humanity and
shared guardianship of the
planet, help to create a
better and more peaceful
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As IB learners we strive to be: I BOEEZTEELLT, EBEROBEIZANMTEHLET,
Inquirers BRTDHA

We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with
others. We learn with enthusiasm and sustain our love of
learning throughout life.

Knowledgeable

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with
issues and ideas that have local and global significance.
Thinkers

We use critical and creative thinking skills to analyse and
take responsible action on complex problems. We
exercise initiative in making reasoned, ethical decisions.
Communicators

We express ourselves confidently and creatively in more
than one language and in many ways. We collaborate
effectively, listening carefully to the perspectives of other
individuals and groups.

Principled

We act with integrity and honesty, with a strong sense of
fairness and justice, and with respect for the dignity and
rights of people everywhere. We take responsibility for
our actions and their consequences.

Open-Minded

We critically appreciate our own cultures and personal
histories, as well as the values and traditions of others.
We seek and evaluate a range of points of view, and we
are willing to grow from the experience.

Caring

We show empathy, compassion and respect. We have a
commitment to service, and we act to make a positive
difference in the lives of others and in the world around us.
Risk-Takers

We approach uncertainty with forethought and
determination; we work independently and cooperatively to
explore new ideas and innovative strategies. We are
resourceful and resilient in the face of challenges and change.
Balanced

We understand the importance of balancing different
aspects of our lives—intellectual, physical, and
emotional—to achieve well-being for ourselves and
others. We recognize our interdependence with other
people and with the world in which we live.

Reflective

We thoughtfully consider the world and our own ideas
and experience. We work to understand our strengths
and weaknesses in order to support our learning and
personal development.

i=blE, ¥HFLEEAH. BELHARTSRXTILEIZFFIT
FT.0EYTREARLEY DAL ERIZZAFEY LET,
BEZLO0TEV., ZABVEZLAEZELTHELBEITE
TO

ABOHSA

i=-blE, BESNEEBREZFOTERL., BEVLWSEFOA
BEZREELET, EHE 0T O—NIILHRIZTEITEE
HEBOEZICRYBAET,

BERABA

bl BHLUBBEEZSHL. BEEHITHEESD
2. LA DRIENICEZ B ATIILEFHALET, EE
LTCEEMNTHRENTHHRZTLEY,
ASaZ—2avhTcEBHA

IF-bld, BROEZBOKRLALTAEERANT, BEZL-
TREEMICBELEEZRBELET . HOALDHBOERAD
LODRAITEEFRCEZMEIT. SHEMICHALEVE
-d—o

E8EEOA

Fi=blE, HEMOEEIZ, RELEZ LBV EEREFD
STHHLET., ZLT. H5DALNFOEREHEF
*ESE L TITEILET, FAf=BId. BERBEBDITHEZD
HRICEEZLBET,

DEREACA

I=6F, BEOXIL EBEANLTEEOEMZEE L < 2+
kOB EREFIC, DN L DMESRCEHOEME F-E
LLZITLEOHFET, ZELGEHEAERD., ffEXZREL.
DREBEBICKELESI EEHLET,
BELnWoYnHsdA

ABIE. BOVPY EHRR ZLTEEORMETRLET,
ADFRIZIA L, D ARDEFCIF-bZEZMYECHRAEE
FLLFTBEDHIZTHLET,

BET 5 A

=B, THEEGRREICHL, BELRAZE > TH
EEVNET, VEYT, FEFBALTHLLEZRZALA
EEERLET, P& TIICHAICEAEAE THRIEIC
RYBEAHET,

NTRADENTEA

H=6F. BoBEFPHOANLIDERIZEST, hf-bH
EEERT M. K. DONSUREEDZ EAKY]
FEEBLTWET, £, SA=5/ DAL, Fhf-B
MEOCZOHREMBEITIKFEL TSI EEEBELTWL
9,

EYERYNTZEDHA

i=blE, HRIZDOWNT, FLTHIDEZ B L VRERIC
DT, FEELET,. BRBEBDREUVEREFRT 1=
. BPDRFEEFRFERTIESIEBHET,




Background
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1. School settings and environment
As a Japanese Article 1 school, the primary language of instruction at DIA Elementary School is Japanese. DIAES
students are expected to be able to demonstrate their learning of the Elementary School “Gakusyu Shidouyoryo”

(course of study) in Japanese regardless of the languages in which they study.

Given that English has developed into a lingua franca, it is thought proficiency in English will contribute to our
students’ ability to communicate with people around the world and will nurture intercultural understanding.
Therefore, our school aims to develop our students’ English proficiency while also developing their proficiency in

Japanese, which is their mother tongue.

DIAES received “Tokureiko Nintei” (approval of specially authorized school) for bilingual education from the
Ministry of Education, Culture, Sports, Science and Technology (MEXT), and thus students learn approximately
50% of all school lessons for six years in English regardless of their mother tongue. Specifically, students learn
subjects, with the exception of “Kokugo” (national language), home economics and religion, in Japanese and

English.

As a Japanese Article 1 school, the “Kokugo” (national language) curriculum content is prescribed by the
elementary school “Gakusyu Shidouyoryo” (course of study). On the other hand, our English education largely
exceeds the range of target school years and class hours prescribed by the Chapter 4 "foreign language, foreign

language activities" of the “Gakusyu Shidoyoryo” by “Tokureiko Nintei” (approval of specially authorized school).

2. Language profile
Mother tongue: At DIAES, the mother tongue means the language first acquired, the language that children choose
and use on a daily basis. The mother tongue is particularly important for students’ cognitive development, for

learning concepts, to communicate, and for reinforcing cultural identity. At DIAES, the mother tongue is Japanese.

Second language: This is the language learned after the mother tongue and used in different contexts. It is an
important tool for accessing different cultures and perspectives for building a better world. Currently, the

international common language of the world is English.

3. Curriculum contents

For Japanese, DIAES will adopt the Japanese National Curriculum as a framework which defines DIAES’s learning
goals. DIAES is in the process of mapping out the PYP Language Scope and Sequence and the Japanese National
Curriculum in order to confirm that the overall expectations of student achievement in the two documents are

aligned.

For English, DIAES has adopted the PYP Language Scope and Sequence and its developmental continuums as

a framework which defines DIAES’s learning goals. With the PYP Language Scope and Sequence, conceptual



understanding and learning outcomes are shown in four continuums of Listening and Viewing, Speaking and

Presenting, Reading, and Writing.

4. Language groups in the school community

1) Students: Most of the DIAES students are native Japanese speakers.

On the other hand, there is a big gap in student’s English depending on the students’ family background and
educational background. Some students cannot understand instructions in English at all, but some others

understand almost all the instructions in English, and can answer questions posed by the teacher in English.

2) Parents: Almost of all our families use Japanese as their mother tongue. About English proficiency, there are

parents who are at native-speaker level to those who are beginners and have difficulty understanding English.

3) Faculty: The mother tongue of all homeroom teachers is Japanese. On the other hand, those who are in
charge of classes in English are mostly native English speakers. There are teachers who understand and use

both languages functionally and they support communication between teachers with a different mother tongue.

5. Languages of subjects and teacher allocation

DIAES consists of six grades with two classes in each grade. Each class has one Japanese homeroom teacher
with Japanese teaching license, as is legally required. Also, there is one native English-speaking teacher called

a GANET (Grade Attached Native English Speaker Teacher) for each grade. In addition, there are specialists for

Music, Art, P.E., Religion, and Home Economics.
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Philosophy
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1. What is language for DIAES?

At DIAES, language is the fundamental tool for learning, developing thinking, knowledge acquisition and



communication. Itis also a cross-curricular strand, which requires all the school’s teachers to be language teachers.
The school aims to develop oral communication (listening and speaking), written communication (reading and
writing) and visual communication (viewing and presenting) skills in its students across all strands of the subject
areas as fundamental instruments of communicative action.

Our focus is not on learning language for its own sake, but on promoting and supporting the effective use of

language as a communication tool across all areas of the curriculum, and in life.

Developing language skills is not only about language learning, but also learning about language and through

language. An appreciation of these aspects of language learning may help teachers better understand and

enhance students’ learning. (PYP Language Scope and Sequence, p1)

(D Learning language: as learners listen to and use language with others in their everyday lives

@ Learning about language: as learners grow in their understanding of how language works

3 Learning through language: as learners use language as a tool to listen, think, discuss, and reflect on
information, ideas, and issues (Halliday 1980)

This means that language needs to be an integral part of students’ lives in a variety of contexts. DIAES places

special emphasis on literature as an authentic context for language development.

In conclusion, we believe that:
® all children are language learners;
® all teachers are language teachers; and

® |anguage learning best takes place in a meaningful context with comprehensible input.

We believe that language is:
® fundamental to learning, and underpins and permeates the entire curriculum;
® a major means of thinking and communication, though not the only means; and

® a defining factor of one’s cultural and personal identity.

We believe that learning language is:
® a developmental process;
® a personal, individual experience; and

® a socially interactive activity.

2. Language Practices
DIAES students learn through both Japanese and English, and we take approaches to teaching that are broad

and inclusive. Teaching practices of all DIAES teachers include, and are not limited to:

® integrating language instruction with content instruction in all divisions;
® creating classroom environments that are discourse-rich and process-orientated, making high-level academic

content instructionally comprehensible (through the use of contextualization strategies like gestures, visuals,



maps, graphs, manipulatives, drama and songs);

® supporting assessment for learning language by making the learning process and expectations transparent
for students, parents and teachers by promoting a deep understanding of language and to inform and guide
our teaching; and

® giving ongoing feedback to students on their linguistic and cognitive development (through observation and
measurement strategies); involving families and staff in the linguistic and academic development of the

student.

However, all the educational practices need to be reflected. All of our “teachers engage in reflection of their own
practice, both individually and in collaboration with colleagues with the primary aim of improving their teaching to
improve student learning”. For that purpose, we use the sets of language teaching examples of good practice
given by PYP (Appendix 1).

DIAES will help parents understand the:
® importance of mother tongue development;

® role of language transfer when learning additional languages;

® developments in relevant research in language learning and methodology;
® necessity of additional languages in international education;

® role of attitude and motivation in language learning; and

® possibilities for supporting language learning outside of school.

3. Bilingualism
The school promotes additive bilingualism “that results when students add a second language to their intellectual

tool-kit while continuing to develop conceptually and academically in their first language” (Cummins, 2009, p. 26).

1.DIAES [C&-TE ZBLE D ?

EEE. U BEERESE, MHEEEL. 2322/ —2aV 2T 5OD0EBERDY—ILTHD, SEITF. HR
HFEHEM T 2EDTHY, ETOHENEBEHADATHEIEEKDD, DIAES (&, A—FIL32a=4/—>3v (BK-
) XFIZ&DAZ2 2/ —2av (GO -E) . EVa7ILaza =y —av (RB% RT)DAFILEL TOHERFEEIC
PVWTHZESERILEBEY,

FAEBDELAIE EEBEFEATLBRICTEIR, AEPHIF AT LAOTRTOBEEEE-OZ2 =y —avy—)LE
T.ESEZEAVHATIEARELT, XHEITHLHD,

SEAFXILVEREITDILET. DEEEEATLLETTERL, QS EIZOVWTEAR,. QS FBEBLTEAIETEDH D, =
NOENEEZED 3 DOAIEEKRYIZTIILE. HENREDFEBELVIERZL, 13T 2EERREIZT S, (PYP

Language Scope and Sequence, p1)

D SEE2s $TENAREFODCIEL— KIS EERS, 5
@ EHEONTES: FFHEFEENEDLSIHDOMNBELTERRLENSHET
@ SHEEELTESN: ZHEEBEC BZD. BEBLEI. BROTAT47. BMBERICONVTRET 2-HICEBEES



(Halliday 1980)
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Provisions for language learning and literacy
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1. Library and ICT laboratory as resources

Our library is also committed to fostering bilingual and international education. As of June, 2023, there is a diverse
selection of books both in Japanese and English. There are approximately 16,000 books in Japanese and 11,000
books in English. To enhance our resources, we are adding books every year and aiming at the library which finally

possesses approximately 30,000 books. Also, there are journals and newspapers both in Japanese and English.

The ICT laboratory on the second floor of the library is equipped with enough internet accessible personal
computers for one class of students. In addition, grade one has one dedicated set of tablets for in-class use, while
students from grade two and above each have their own tablet for in-class and use at home. By using these media,

DIAES students can access documents in English and a variety of other languages as well.

2. Admissions

Students are admitted to the school based on the results of their application form evaluation, Academic
Performance, and interviews both with the student and the parent(s)/guardian(s). Application forms and interviews
can be conducted in English if the applicant and the parents’ desire. However, one of the parents is required to be

able to communicate in Japanese.
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Academic performance
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The Academic Performance requires all the applicants to take a Japanese language test. A part of the examination
can be taken in English when applicants choose to do so. In the Group Activity Test, even if applicants choose

Japanese as their preferred language, they will be assessed on their attitude towards English.

Transfer examinations apply to only returnee students or students have attended Japanese international schools.
All the applicants will have written examinations and interviews both in Japanese and English. Application forms
and parent interviews can be conducted in English if so desired. However, one of the parents is required to be

able to communicate in Japanese.
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